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Abstract 

The study investigates the function of education and awareness programs in enhancing job satisfaction 
among teacher trainers in Kanpur, Uttar Pradesh. The objectives of the research were to explore how 
professional development initiatives and supportive institutional factors contribute to teacher trainers' 
job satisfaction. An illustration of 106 teacher trainers participated in the research, information 
gathered by structured questionnaires. The results show that education and awareness programs, 
including stress management and professional growth opportunities, significantly enhance job 
satisfaction by improving self-efficacy and reducing job-related stress. Furthermore, institutional 
support such as recognition, manageable workloads, and a collaborative work setting was discovered 
to have a strong positive impact on job satisfaction, confirming the theory that these elements are key 
drivers in improving the satisfaction and keeping of teacher trainers. Statistical analysis revealed that 
there is a substantial relationship between job satisfaction and recognition (r = 0.81), in addition to 
between education programs and contentment at work (r = 0.72). The study comes to the conclusion 
that investing in continuous professional development and establishing a helpful workplace are crucial. 
Strategies for enhancing teacher trainers' contentment at work and overall performance. Educational 
institutions should prioritize these factors to improve trainer retention and promote a positive 
organizational culture. The findings underscore the requirement for laws that uphold the personal and 
professional well-being of teacher trainers to foster a motivated and effective workforce. 
Keywords: Teacher Trainers, Job Satisfaction, Education and Awareness, Professional Development, 
Institutional Support, Self-efficacy, Workload Balance, Recognition 
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INTRODUCTION 
Job satisfaction is widely recognized as a crucial psychological and organizational 

construct that significantly influences employees’ motivation, performance, and long-term 
professional commitment (9, 12, 24). Classical theories of motivation and job satisfaction, such 
as Herzberg’s two-factor theory (9) and Locke’s value-percept theory (12), emphasize that both 
intrinsic and extrinsic factors play a vital role in shaping employees’ attitudes toward their 
work. Empirical evidence also confirms a strong relationship between job satisfaction and job 
performance (10), as well as professional commitment and retention (2, 23). In the field of 
teacher education, job satisfaction of teacher trainers holds particular importance, as these 
professionals are directly responsible for preparing future teachers and shaping the quality of 
educational practices (3, 8). Previous studies indicate that teachers’ professional engagement, 
emotional well-being, and occupational satisfaction are essential determinants of effective 
teaching and institutional success (6, 16). Research further suggests that teacher burnout and 
emotional exhaustion negatively affect both job satisfaction and work engagement (7, 14, 18). 
Teacher trainers operate in complex institutional environments where they are required to 
balance multiple roles such as teaching, mentoring, curriculum development, assessment, and 
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administrative responsibilities. These multiple role demands often generate professional 
pressure and role conflict, which may adversely affect psychological well-being and job 
satisfaction (19, 20). Studies on work engagement and self-determination highlight that 
excessive workload and lack of autonomy reduce intrinsic motivation and professional 
fulfillment (17, 18). In this context, education and awareness initiatives emerge as significant 
mechanisms for enhancing professional competence, reducing occupational stress, and 
strengthening teachers’ sense of self-efficacy (1, 11, 15). Self-efficacy theory proposed by 
Bandura (1) suggests that individuals with higher confidence in their professional capabilities 
are more likely to experience job satisfaction and resilience in challenging work environments. 
Similarly, research on professional development emphasizes that continuous learning 
opportunities enhance teachers’ adaptability, motivation, and emotional well-being (3, 8, 25). 

Education and awareness programs refer to structured professional development 
activities aimed at improving teachers’ pedagogical skills, professional knowledge, 
psychological resilience, and adaptability to changing educational environments. Such 
programs may include in-service training, workshops, seminars, stress management sessions, 
and technology-based learning modules (3, 13, 21). Empirical studies indicate that these 
initiatives contribute to job satisfaction by equipping teachers with updated knowledge, 
enhancing professional confidence, and fostering a sense of professional growth (11, 15, 22). 
Institutional factors also play a decisive role in shaping job satisfaction. Supportive leadership, 
recognition of professional contributions, collaborative working environments, and balanced 
workload distribution are widely acknowledged as important organizational conditions for 
sustaining teachers’ motivation and occupational well-being (16, 22, 24). Recent research 
further demonstrates that appreciation and institutional support significantly reduce 
emotional exhaustion and quitting intentions among teachers (5, 26). In the Indian educational 
context, particularly in regions such as Kanpur, Uttar Pradesh, teacher trainers often face 
challenges related to limited professional development opportunities, administrative 
workload, and inadequate institutional support systems (19, 21). Despite the critical role of 
teacher trainers in strengthening teacher education, empirical studies focusing specifically on 
their job satisfaction remain relatively limited. Therefore, the present study seeks to examine 
how education and awareness programs, along with institutional support mechanisms, 
influence job satisfaction among teacher trainers. By empirically analyzing these relationships, 
the study aims to provide insights that may help educational institutions design effective 
professional development strategies and supportive organizational policies (22, 23). 
 
Literature Review 

Job satisfaction has been extensively examined in organizational and educational 
research as a multidimensional construct reflecting employees’ emotional responses to their 
work roles, institutional environment, and professional expectations (12, 24). Classical theories 
of job satisfaction emphasize that employees’ attitudes toward their work are shaped by a 
combination of intrinsic and extrinsic motivational factors (9, 12). Empirical studies further 
establish that job satisfaction is strongly associated with employees’ motivation, job 
performance, and long-term professional commitment (10, 23). In the educational sector, job 
satisfaction plays a particularly crucial role, as it directly influences teachers’ psychological 
well-being, professional engagement, and retention in the profession (2, 16, 23). For teacher 
trainers, job satisfaction becomes even more significant due to the demanding and multifaceted 
nature of their professional responsibilities and their influence on the quality of teacher 
preparation (3, 8). Research indicates that teacher educators operate in complex institutional 
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environments where they must balance teaching, mentoring, curriculum development, 
assessment, and administrative roles, often leading to role overload and professional stress (19, 
20). Such role demands may negatively affect psychological well-being and occupational 
satisfaction if not supported by effective institutional mechanisms (7, 14). Professional 
development has been identified as a major determinant of job satisfaction among educators. 

Education and awareness programs contribute to teachers’ occupational well-being by 
enhancing professional competence, improving pedagogical skills, and fostering professional 
growth (3, 8, 25). Studies in educational psychology consistently report that teachers who 
participate in continuous training programs demonstrate higher confidence in their teaching 
abilities and greater satisfaction with their professional roles (11, 15, 21). Moreover, 
professional learning opportunities strengthen teachers’ sense of career progression, 
professional identity, and commitment to the teaching profession (22, 25). Self-efficacy is 
another critical psychological factor influencing job satisfaction. Bandura’s self-efficacy theory 
(1) explains that individuals’ beliefs in their capability to perform professional tasks 
significantly affect their motivation, emotional experiences, and resilience in challenging work 
environments. Empirical evidence suggests that teachers with high self-efficacy are more likely 
to experience positive emotional states, stronger professional commitment, and higher job 
satisfaction (11, 15, 17). Education and awareness initiatives play a key role in strengthening 
self-efficacy by providing opportunities for skill enhancement, reflective practice, peer 
interaction, and professional learning (1, 3, 13). Institutional support has also been widely 
recognized as a central predictor of job satisfaction in educational settings. Organizational 
factors such as supportive leadership, recognition of professional contributions, collaborative 
work culture, and equitable workload distribution significantly influence teachers’ emotional 
well-being and occupational satisfaction (16, 22, 24). When educators perceive their 
institutions as supportive and appreciative, they tend to demonstrate higher levels of job 
satisfaction and lower levels of burnout (7, 14, 18). Recent studies further highlight that 
recognition and appreciation significantly reduce emotional exhaustion and quitting intentions 
among teachers (5, 26). Recognition and appreciation are particularly important for teacher 
trainers, as their professional contributions often remain less visible compared to classroom 
teachers. 

Empirical studies indicate that acknowledgment of professional efforts enhances 
teachers’ sense of belonging, professional identity, and organizational commitment (5, 16). In 
contrast, lack of recognition may lead to emotional exhaustion, reduced motivation, 
professional disengagement, and dissatisfaction with the teaching profession (7, 14, 23). Work-
life balance represents another important dimension of job satisfaction. Teachers experiencing 
excessive workload, role overload, and time pressure are more likely to report stress, burnout, 
and emotional exhaustion (7, 14). Balanced workload distribution and institutional policies 
supporting personal well-being contribute significantly to sustaining long-term job satisfaction 
and professional commitment (18, 24). Education and awareness programs focusing on stress 
management, psychological resilience, and emotional regulation have been found particularly 
effective in addressing these challenges (25, 26). Overall, existing literature suggests that job 
satisfaction among teacher trainers is shaped by a complex interaction of psychological and 
organizational factors. Professional development opportunities, self-efficacy, institutional 
support, recognition, and work-life balance collectively influence teachers’ occupational well-
being and professional commitment (1, 3, 11, 16, 22). However, empirical studies focusing 
specifically on teacher trainers in regional Indian contexts remain relatively limited (19, 21). 
Therefore, the present study seeks to address this gap by examining how education and 
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awareness programs, along with institutional support mechanisms, affect job satisfaction 
among teacher trainers in Kanpur, Uttar Pradesh.  
 
Objectives 
1. To Explore the Effect of Education and Awareness on Workplace Contentment Among 

Teacher Trainers. Investigate how professional development programs, awareness 
initiatives, and institutional support contribute to enhancing the motivation, retention, and 
satisfaction of teacher trainers. 

2. To Identify Key Factors Influencing Teacher Trainers' Job Satisfaction. Analyze intrinsic and 
extrinsic factors, including self-efficacy, work-life balance, recognition, and working 
conditions, that shape job satisfaction levels and general health.  

 
Hypotheses 
1. H1: Education and awareness programs favourably impact job satisfaction among teacher 

trainers by improving self-efficacy, reducing stress, and enhancing professional 
development. 

2. H2: Supportive institutional elements, including recognition, equitable workloads, and 
collaborative environments, significantly help increase job satisfaction among teacher 
trainers. 

 
RESEARCH METHODOLOGY 

The present study employed a quantitative research approach to examine the relationship 
between education and awareness initiatives and job satisfaction among teacher trainers in 
Kanpur, Uttar Pradesh. A descriptive research design was adopted, as the primary objective of 
the study was to analyze existing conditions and identify the key psychological and institutional 
factors influencing job satisfaction. 
 
Research Design 

The study was designed to systematically investigate how professional development 
activities, awareness programs, and institutional support mechanisms affect teacher trainers’ 
perceptions of their professional satisfaction. The descriptive design enabled the researcher to 
collect numerical data and analyze patterns of relationships between independent variables 
(education and awareness initiatives, institutional support) and the dependent variable (job 
satisfaction). 
 
Population and Sample 

The target population of the study consisted of teacher trainers working in different 
teacher education institutions located in Kanpur district, Uttar Pradesh. A random sampling 
technique was used to select participants in order to ensure fair representation and minimize 
selection bias. A total of 106 teacher trainers were included in the final sample. The sample 
represented diversity in terms of gender, age, academic qualifications, and teaching experience. 
 
Instrument for Data Collection 

Data were collected using a structured questionnaire developed specifically for the 
purpose of this study. The questionnaire was designed to measure teacher trainers’ perceptions 
regarding education and awareness programs, institutional support, and job satisfaction. It 
consisted of two main sections: 
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Demographic Information: 
This section included items related to participants’ age, gender, educational qualifications, 

and years of professional experience. 
 
Job Satisfaction and Related Factors: 

This section included Likert-scale items measuring key dimensions such as participation 
in professional development programs, awareness initiatives, self-efficacy, recognition, 
workload balance, collaborative environment, and overall job satisfaction. Participants were 
asked to respond to each statement on a five-point scale ranging from “strongly disagree” to 
“strongly agree”. 
 
Procedure of Data Collection 

The data collection process was carried out over a period of four weeks. Questionnaires 
were distributed to the selected teacher trainers through both online (email) and offline 
(personal visits) modes. Participants were informed about the purpose of the study and assured 
that their responses would remain confidential. Only those participants who voluntarily agreed 
to participate were included in the study. 
 
Data Analysis Techniques 

The collected data were analyzed using Statistical Package for the Social Sciences (SPSS). 
Descriptive statistics such as frequencies, percentages, means, and standard deviations were 
computed to summarize participants’ demographic characteristics and response patterns. To 
test the research hypotheses, Pearson’s correlation analysis was performed to examine the 
relationships between independent variables and job satisfaction. In addition, multiple 
regression analysis was conducted to assess the predictive influence of education and 
awareness initiatives and institutional support on job satisfaction. 
 
Reliability and Validity 

To ensure the reliability of the research instrument, a pilot study was conducted with 20 
teacher trainers from a nearby educational region. The internal consistency of the 
questionnaire was assessed using Cronbach’s alpha coefficient, which yielded a value greater 
than 0.75, indicating satisfactory reliability. Content validity of the instrument was established 
through expert review by professionals in the fields of education and psychology, who 
confirmed that the items adequately represented the constructs under investigation. 
 
Ethical Considerations 

Ethical standards were strictly maintained throughout the research process. Prior 
informed consent was obtained from all participants before data collection. Participants were 
assured of confidentiality, anonymity, and the voluntary nature of their participation. They 
were also informed that the collected data would be used exclusively for academic and research 
purposes. 
 
RESULTS 
Objective 1: To Investigate the Impact of Education and Awareness on Workplace 
Contentment Among Teacher Trainers 
Hypothesis 1 (H1): Education and awareness programs favourably impact teachers' job 
satisfaction trainers. 



IJRAEL: International Journal of Religion Education and Law 
Vol. 5 No. 1 February 2026 

E-ISSN: 2964-2221 P-ISSN: 2963-2471 
 

 
Shrikant Singh – Chhatrapati Shahu Ji Maharaj University, Kanpur Nagar, Uttar Pradesh, 
India  86 

Findings: The data analysis revealed a significant positive correlation (r = 0.72) between 
participation in education and awareness programs together with job satisfaction levels. 
Instructors who participated in professional development programs reported higher 
satisfaction due to improved self-efficacy and reduced stress.  

 
Table 1: Psychological and Support Variables Influencing Job Satisfaction (Descriptive Statistics and 

Correlation) 
Variable Mean Standard Deviation Correlation with Job Satisfaction 

Education and Awareness 4.25 0.89 0.72 
Self-efficacy 4.18 0.85 0.68 

Stress Reduction Programs 4.31 0.91 0.70 

 
Table 1 depicts the descriptive statistics and correlation between psychological and 

support variables and job satisfaction. The mean values for all variables are high, ranging from 
4.18 to 4.31, which reflects respondents’ positive perceptions of these aspects. Education and 
Awareness (M = 4.25, SD = 0.89) exhibited the strongest correlation with job satisfaction (r = 
0.72), indicating that better awareness and training opportunities enhance employees’ 
satisfaction at work. Stress Reduction Programs (M = 4.31, SD = 0.91) also showed a strong 
positive relationship (r = 0.70), suggesting that initiatives aimed at reducing stress play a 
significant role in improving job satisfaction. Self-efficacy (M = 4.18, SD = 0.85) demonstrated a 
moderately strong positive correlation (r = 0.68), implying that employees’ belief in their own 
capabilities positively influences their level of satisfaction. Collectively, the results confirm that 
psychological and support-related variables significantly contribute to job satisfaction. 

 

 
Figure 1 : Bubble Profile of Psychological Variables Influencing Job Satisfaction 

 
Figure 1 
The bubble profile illustrates the combined influence of psychological variables on job 
satisfaction. Education and Awareness demonstrates the strongest association (r = 0.72) with a 
high mean score (M = 4.25), followed by Stress Reduction Programs (r = 0.70, M = 4.31). Self-
efficacy shows a comparatively lower but still substantial relationship (r = 0.68, M = 4.18). The 
bubble sizes indicate that Education and Awareness exerts the greatest overall impact on job 
satisfaction. 
 
Objective 2: To Identify Key Factors Influencing Teacher Trainers' Job Satisfaction 
Hypothesis 2 (H2): Supportive institutional elements, including recognition, equitable 
workloads, and collaborative environments, significantly raise the level of job satisfaction 
among teacher trainers. 
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Findings: The analysis showed that supportive institutional factors had a strong favourably 
impacting job satisfaction (r = 0.78). Recognition and a collaborative work environment were 
the most influential factors, followed by manageable workloads.  

 
Table 2: Organizational Factors Influencing Job Satisfaction (Descriptive Statistics and Correlation) 

Factor Mean Standard Deviation Correlation with Job Satisfaction 
Recognition and 

Acknowledgment 
4.47 0.86 0.81 

Workload Balance 4.20 0.79 0.74 
Collaborative 
Environment 

4.32 0.84 0.76 

 
Table 2 presents the descriptive statistics and correlation coefficients of key 

organizational factors in relation to job satisfaction. The mean scores of all three factors are 
above 4.00, indicating a high level of agreement among respondents regarding the presence of 
these factors in their work environment. Recognition and Acknowledgment recorded the 
highest mean (M = 4.47, SD = 0.86) and also showed the strongest positive correlation with job 
satisfaction (r = 0.81), suggesting that employees who feel recognized tend to report higher job 
satisfaction. Collaborative Environment (M = 4.32, SD = 0.84) also demonstrated a strong 
positive relationship (r = 0.76), highlighting the importance of teamwork and collegial support. 
Workload Balance (M = 4.20, SD = 0.79) showed a substantial positive correlation (r = 0.74), 
indicating that balanced workload significantly contributes to employees’ satisfaction levels. 
Overall, the findings reveal that all organizational factors are strongly associated with job 
satisfaction, with recognition emerging as the most influential factor. 

 

 
Figure 2 : Radar Profile of Organizational Factors Influencing Job Satisfaction 

 
Figure 2 
The radar figure illustrates the comparative influence of key organizational factors on job 
satisfaction. Recognition and Acknowledgment exhibits the strongest association (r = 0.81), 
followed by Collaborative Environment (r = 0.76) and Workload Balance (r = 0.74). The profile 
indicates that all three factors contribute substantially, with recognition emerging as the most 
dominant predictor.  
• According to the correlation study, there are significant connections between the 

independent variables (education, awareness, recognition, workload) and job satisfaction 
among teacher trainers. 

• The strongest connection (0.81) was found between job satisfaction and acknowledgement, 
indicating that a key factor influencing teachers' job satisfaction is recognising their 
contributions.  
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• The findings validate the hypotheses and objectives, supporting the notion that education 
programs and supportive institutional factors significantly enhance job satisfaction.  

 
Discussion 

The present study aimed to examine the influence of education and awareness initiatives 
on job satisfaction among teacher trainers in Kanpur, Uttar Pradesh. The findings provide 
empirical support to earlier theoretical and empirical studies which conceptualize job 
satisfaction as a multidimensional construct shaped by both psychological and organizational 
factors (12, 24). The results of the study confirm that professional development opportunities 
and institutional support mechanisms play a significant role in determining teachers’ 
occupational satisfaction and psychological well-being (3, 16, 22). With reference to the first 
objective, the study revealed a strong positive relationship between participation in education 
and awareness programs and job satisfaction. This finding is consistent with earlier research 
suggesting that continuous professional development enhances teachers’ professional 
competence, confidence, and emotional well-being (3, 8, 25). Teacher trainers who actively 
engaged in professional learning activities reported higher levels of self-efficacy and lower 
levels of work-related stress, which supports Bandura’s self-efficacy theory (1). According to 
Bandura, individuals with higher perceived self-efficacy are better equipped to cope with 
professional challenges and are more likely to experience positive emotional states towards 
their work. The findings further align with empirical studies demonstrating that teachers who 
participate in regular training programs exhibit higher professional confidence, motivation, 
and job satisfaction (11, 15, 21). These results suggest that education and awareness initiatives 
function as important psychological resources, enabling teacher trainers to manage academic 
and administrative responsibilities more effectively (13, 17). In line with positive 
organizational behaviour theory (13), continuous learning opportunities foster professional 
growth, psychological resilience, and long-term engagement in the teaching profession. 
Regarding the second objective, the study demonstrated that institutional support factors such 
as recognition, collaborative work culture, and balanced workload significantly influence job 
satisfaction. 

This finding supports previous studies which emphasize that supportive leadership and 
organizational climate are strong predictors of teachers’ occupational well-being (16, 22, 24). 
Among the institutional factors, recognition emerged as the strongest predictor of job 
satisfaction. This result is consistent with recent empirical evidence indicating that 
appreciation and professional acknowledgment significantly reduce emotional exhaustion and 
quitting intentions among teachers (5, 26). The importance of recognition is also supported by 
motivational theories which argue that psychological rewards such as respect, appreciation, 
and professional identity are as important as material incentives in sustaining employees’ 
motivation and satisfaction (9, 12). For teacher trainers, whose contributions often remain less 
visible, recognition plays a critical role in strengthening professional identity and 
organizational commitment (5, 16). In contrast, lack of recognition has been linked with 
burnout, emotional exhaustion, and professional disengagement (7, 14, 23). The role of 
workload balance was also found to be crucial in determining job satisfaction. Teacher trainers 
who experienced manageable workloads and sufficient time for personal activities reported 
lower stress levels and higher satisfaction. This finding aligns with burnout theory, which 
suggests that excessive workload and role overload are primary antecedents of emotional 
exhaustion and job dissatisfaction (7, 14). Balanced workload distribution and supportive 
institutional policies contribute significantly to sustaining long-term job satisfaction and 
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professional commitment (18, 24). Furthermore, the collaborative work environment emerged 
as an important contributor to job satisfaction. Teacher trainers working in cooperative 
institutional settings experienced greater emotional security, peer support, and professional 
belonging. 

This finding is consistent with self-determination theory, which emphasizes that 
relatedness and social support are essential psychological needs influencing motivation and 
well-being (17). Empirical studies also confirm that positive interpersonal relationships and 
collaborative cultures enhance teachers’ engagement and occupational satisfaction (16, 18). 
Overall, the findings of the study indicate that job satisfaction among teacher trainers is not 
determined by a single factor but by the combined influence of psychological and organizational 
conditions. Education and awareness programs strengthen internal psychological resources 
such as self-efficacy and resilience (1, 11, 15), while institutional support mechanisms improve 
external organizational conditions such as recognition, leadership support, and workload 
balance (16, 22, 24). Together, these factors create a supportive professional environment that 
fosters motivation, emotional well-being, and long-term occupational commitment. In the 
Indian educational context, where teacher trainers often face administrative pressures and 
limited professional development opportunities (19, 21), these findings carry significant 
practical implications. Educational institutions need to prioritize continuous training, 
recognition practices, collaborative culture, and supportive leadership strategies to enhance 
teacher trainers’ job satisfaction. Such interventions may not only improve individual well-
being but also contribute to the overall quality, effectiveness, and sustainability of teacher 
education systems (22, 23). 
 
Recommendations 
1. Invest in Professional Development: Educational institutions should prioritize continuous 

training programs that enhance teacher trainers' skills and self-efficacy. Regular workshops 
focused on stress management, mental health, and updated teaching methodologies should 
be incorporated to reduce burnout and Boost your level of job satisfaction . 

2. Foster a Supportive Work Environment: Institutions should implement policies that 
promote recognition, work-life balance, and collaborative working environments. Providing 
clear career advancement opportunities and ensuring fair workloads will improve retention 
and satisfaction. 

3. Tailor Programs to Individual Needs: Personalizing education and awareness initiatives 
based on trainers' individual professional goals and challenges will further enhance their job 
contentment and performance. 

 

CONCLUSION 
The present study was undertaken to explore the role of education and awareness 

initiatives in enhancing job satisfaction among teacher trainers in Kanpur, Uttar Pradesh. The 
findings of the study clearly indicate that both professional development opportunities and 
institutional support mechanisms significantly contribute to improving teachers’ occupational 
satisfaction and psychological well-being. The results reveal that teacher trainers who actively 
participate in education and awareness programs experience higher levels of self-efficacy, 
professional confidence, and emotional engagement with their work. These programs enable 
teacher trainers to update their professional skills, manage work-related stress more 
effectively, and develop a positive perception of their professional roles. Consequently, 
continuous learning emerges as a key psychological resource for sustaining long-term job 
satisfaction. In addition, the study highlights the importance of organizational factors such as 
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recognition, collaborative work culture, and balanced workload in shaping job satisfaction. 
Recognition was found to be the most influential institutional factor, suggesting that 
professional appreciation and acknowledgment play a crucial role in motivating teacher 
trainers. 

Supportive leadership practices and cooperative institutional environments further 
strengthen teachers’ emotional well-being and professional commitment. The findings also 
emphasize that job satisfaction among teacher trainers is a multidimensional phenomenon 
influenced by both internal psychological factors and external organizational conditions. 
Education and awareness initiatives strengthen internal capacities such as self-efficacy and 
resilience, while institutional support mechanisms create favourable working conditions that 
enhance professional motivation and satisfaction. From a practical perspective, the study 
suggests that educational institutions should invest in structured professional development 
programs, promote recognition-based organizational cultures, and ensure equitable workload 
distribution. Such strategies may not only improve teacher trainers’ job satisfaction but also 
contribute to the overall effectiveness and sustainability of teacher education systems. In 
conclusion, fostering a supportive professional environment through education, awareness, 
and institutional support is essential for enhancing teacher trainers’ job satisfaction. 
Strengthening these dimensions can help educational institutions retain competent 
professionals, reduce burnout, and ultimately improve the quality of teacher preparation and 
educational outcomes. 

This study offers a novel contribution to the literature by specifically examining how 
education level and professional awareness interact to shape job satisfaction among teacher 
trainers, a population that has received far less empirical attention compared to classroom 
teachers and school leaders. Unlike prior research that tends to treat education and awareness 
as isolated predictors, this article conceptualizes them as interrelated dimensions that jointly 
influence cognitive appraisal, professional identity, and intrinsic motivation in teacher training 
contexts. By positioning teacher trainers as strategic agents in the quality assurance of 
education systems rather than merely instructional facilitators, the study develops an 
integrative framework that links advanced educational attainment, reflective awareness, and 
contextual professional demands to differentiated patterns of job satisfaction. This approach 
not only extends existing job satisfaction models within educational research but also provides 
empirically grounded insights for institutional policy, professional development design, and 
capacity-building strategies aimed at strengthening teacher education ecosystems. 
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